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B Abstract. The study aimed to evaluate the impact of international exchange programmes on the training
of future professionals. The methodology involved the analysis of survey and interview data collected from
participants in exchange programmes, allowing for a comparison of outcomes before and after programme
completion. An important aspect of the research was assessing participants’ satisfaction with the conditions
and experiences gained during the programme. The findings demonstrated that participation in international
exchange programmes significantly enhances professional competencies and broadens employment
opportunities. The study revealed that such programmes contribute to developing intercultural communication
skills and expanding participants’ worldviews, which is particularly vital in the context of globalisation. Certain
challenges were also identified, notably those related to participants’ adaptation to new learning and working
environments abroad. The study confirmed that international exchange programmes are an effective tool for
enhancing the quality of vocational education and fostering global competencies while highlighting the need for
improved support for participants during the adaptation process. The importance of support from educational
institutions and employers was emphasised, as it enables participants to maximise the benefits of acquired
knowledge and skills upon their return. A key focus was placed on examining the impact of cultural differences
on the learning process and professional activities, allowing for the identification of critical factors for successful
adaptation. Recommendations for programme improvement include enhancing participant preparation
for exchange programmes and providing extended support following programme completion. The findings
underscored the significant potential of international exchange programmes for professional development
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® Introduction

Several leading international exchange programmes
play a vital role in developing future professionals
across various disciplines. Among the most promi-
nent are the Erasmus+ (n.d.) of the European Union,
the Fulbright program (n.d.), and the global initiative
by the Association Internationale des Etudiants en
Sciences Economiques et Commerciales (AIESEC, n.d.).
Erasmus+ is one of the largest exchange programmes
in Europe, encompassing study, internships, volun-
teering, and teaching opportunities across European
countries. A notable feature of this programme is its
accessibility to students and academic staff across di-
verse disciplines, enabling participants to gain valu-
able international experience, enhance professional
competencies, and broaden their cultural horizons.
Additionally, it supports academic mobility and fos-
ters international collaboration among universities,
contributing to the integration of the European Higher
Education Area. The Fulbright program (n.d.), funded
by the United States government, provides opportuni-
ties for students, researchers, and professionals world-
wide to study, conduct research, or teach in the United
States of America. This programme is distinguished by
its focus on academic and cultural exchange, allowing
participants not only to gain expertise in their chosen
fields but also to foster cultural understanding and
develop global awareness. AIESEC (n.d.) is an inter-
national youth organisation offering internships and
volunteer projects worldwide. It is particularly popu-
lar among young professionals as it provides practical
experience in various sectors, ranging from business to
social work. The uniqueness of AIESEC lies in its em-
phasis on developing leadership skills and intercultural
competence. All of these programs significantly impact
the development of future professionals, helping them
acquire not only professional knowledge but also val-
uable experience working in an international environ-
ment. They contribute to increased competitiveness in
the job market, the development of intercultural skills,
and the formation of a global network of professional
contacts. Studying these programs allows for expand-
ing professional development opportunities, increasing
competitiveness in the global job market, and gaining
valuable international experience.

Several researchers have studied the issue of in-
ternational exchange programs. C. Lopez-Duarte et
al. (2022) investigated the impact of these programs on
the professional development of learners. They found
that participation in such programs contributes to the
development of intercultural competence, a valuable
skill in a globalised world, and also noted that students
who participated in exchange programs demonstrat-
ed improvements in communication skills and critical
thinking. These researchers emphasised the importance
of support from educational institutions for the suc-
cessful integration of students into a new environment.
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D. Kiegaldie et al. (2022) are among the leading re-
searchers in the field of international education. They
analysed how international exchange programs influ-
ence the career prospects of future professionals and
concluded that such programs not only broaden profes-
sional horizons but also contribute to a deeper under-
standing of cultural differences. B. Schwartz-Bechet &
C. Duffy (2023) studied the development of leadership
skills and the ability to work in interdisciplinary teams
after completing the programs. They emphasised the im-
portance of institutional support for the successful im-
plementation of such programs. Their research showed
that participation in exchange programs contributes
to the formation of global thinking among students.

L. Flurin et al. (2022) investigated the impact of in-
ternational exchange programs on students’ academic
and professional careers. These researchers found that
participation in such programs positively influenc-
es the academic achievements of learners, including
their grades and motivation to study. International ex-
changes contribute to the development of professional
networks, which can be beneficial for future careers.
Their research also revealed that exchange programs
increase students’ satisfaction with their education.
M. Marschollek et al. (2023) wrote about the formation
of students’ professional identity based on the influence
of exchange programs. They determined that participa-
tion in such programs helps students better understand
their professional interests and priorities. Students who
participated in exchange programs were more likely to
express interest in further international cooperation.
They also found that these programs contribute to the
formation of a more flexible and adaptive approach to
solving professional problems. ].Y. Green et al. (2023)
noted that participation in exchange programs increas-
es students’ emotional intelligence, which is an im-
portant aspect of professional success. Their research
also showed that exchange programs contribute to the
growth of students’ self-esteem and independence.

D. Dutta et al. (2023) focused on investigating the
impact of international exchange programs on pro-
fessional development in the healthcare sector. They
found that such programs significantly improve health-
care delivery skills and intercultural communication
among healthcare professionals, and highlighted the
importance of an interdisciplinary approach developed
through participation in exchange programs. These
programs contribute to a deeper understanding of the
ethical aspects of the profession. A. Zhou et al. (2023)
studied international exchange programs in the context
of professional training in engineering. These programs
help higher education students develop critical thinking
and technical creativity. They also noted that participa-
tion in exchange programs fosters global awareness and
environmental responsibility in future engineers. The
aforementioned studies focused on well-known fields
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such as business, engineering, and healthcare, leaving
less popular areas, such as the effectiveness of exchange
programs for professionals in the field of vocational ed-
ucation, out of their scope. This study aimed to identify
the impact of international programs on the develop-
ment of participants in vocational education and their
ability to adapt to the demands of the global job market.

® Materials and Methods

The research was aimed at assessing the effectiveness
of international exchange programs by considering
both quantitative and qualitative indicators, combining
the analysis of statistical data with a detailed study of
participants’ experiences, which allowed for a compre-
hensive assessment of the program’s impact on career
development and personal growth. A theoretical analy-
sis of the main aspects of international programs such
as Erasmus+ (n.d.) and AIESEC (n.d.) was conducted. To
conduct the research, a sample of participants in inter-
national exchange programs over a year was selected.
The total number of participants was 300, of which 155
were women and 145 were men. All research partici-
pants combined their studies with professional activ-
ities. Their average age was 22 years, with variations
from 21 to 24 years. They were represented by various
faculties and specialities, which ensured the statistical
reliability of the results obtained. The sample included
participants from different countries and cultural back-
grounds, allowing for an assessment of the program'’s
impact on intercultural awareness. Quantitative indica-
tors included an assessment of the employment level
of participants after completing the program. The pri-
mary tool for collecting this data was an online survey.
This allowed for a large amount of data to be collected
in a relatively short time. The research was conducted
in accordance with the rules of The Declaration of Hel-
sinki (2013). The survey included closed-ended ques-
tions. Closed-ended survey questions for participants
in the international exchange program:

= What is your current employment status after
completing the program?

= Did you acquire new knowledge after participat-
ing in the program?

= Has your salary increased since participating in
the program?

= Have new career opportunities opened up for you
after participating in the program?

= How would you rate the overall impact of the pro-
gram on your professional growth?

= Has your professional role or field of activity
changed since participating in the program?

This method allowed for an analysis of participants’
employment status in the job market 6 months and 1
year after completing the program. The following cat-
egories were used for the analysis: full-time employ-
ment, part-time employment, unemployment, and fur-
ther education. Another quantitative indicator analysed

was career achievements, which were assessed based
on participant surveys about their professional growth
after participating in the program. This included pro-
motions and new career opportunities. The data ob-
tained helped assess the extent to which participation
in the program influenced the career achievements of
the research participants. Qualitative indicators includ-
ed an analysis of participants’ personal development,
which was measured using interviews with exchange
program participants. During the interviews, they
were asked about how the program had affected their
self-confidence, leadership qualities, independence,
and problem-solving abilities. The interview included
questions such as:

= How has participating in the program affected
your self-confidence? Can you give examples of situa-
tions where you felt this change?

= What leadership qualities do you think you devel-
oped or improved during the program?

= Do you feel that you have become more inde-
pendent after participating in the program? How has
this been reflected in your ability to make decisions and
act independently?

= How has the exchange program affected your
ability to solve problems?

= Have your approaches to interpersonal relation-
ships or teamwork changed after the program? How
exactly?

= What personal challenges did you overcome dur-
ing the program?

Participants were asked to evaluate the level of
growth in these characteristics and their satisfaction
with the exchange program using a Likert scale (from 1
to 5). This helped determine how satisfied participants
were with the conditions and experiences gained while
participating in the program. The aforementioned steps
made it possible to compare the employment levels of
research participants before and after the study. The
experiment involved actively using the internation-
al Erasmus+ program in the educational process for
the experimental group (150 research participants).
The results were compared with a control group (150
research participants) who did not participate in ex-
change programs, to assess the impact of international
educational exchange on this aspect one year after the
completion of the program.

® Results

International exchange programs in vocational edu-
cation have proven to be highly effective in enhancing
students’ academic development and broadening their
professional horizons. By participating in exchange
programs, students gain exposure to cutting-edge ed-
ucational practices and innovative teaching methods,
which contribute to improving the quality of their
learning. Such programs also help students develop
intercultural competence as they are immersed in new
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cultural environments, enriching their experiences and
increasing their adaptability in a globalised world. In-
ternational exchanges often involve participation in
joint research projects, fostering research skills and
innovative thinking. However, challenges such as fi-
nancial costs and language barriers can hinder partic-
ipation. Despite these challenges, positive outcomes,
including improved academic performance and career
prospects, confirm the significance of these programs.
International exchanges not only help students acquire
new knowledge and skills but also strengthen interna-
tional ties, contributing to the further development of
the education system. Ukraine actively participates in
international exchange programs with European Union
countries such as Germany, France, Poland, and Italy.
The Erasmus+ (n.d.) provides numerous opportuni-
ties for students and researchers. Moreover, Ukraine
has partnerships with the USA and Canada through
academic exchange programs and scholarships. Co-
operation with the United Kingdom is also important,
particularly through bilateral agreements between uni-
versities. These exchanges contribute to improving the
quality of education and developing professional skills
for Ukrainian students.

With the advancement of globalisation and infor-
mation technology, international exchange programs
have undergone significant evolution. They have be-
come more accessible and diverse, encompassing not
only academic exchanges but also internships, volun-
teer projects, teaching, and even sporting and cultural
events. For instance, AIESEC (n.d.), founded in 1948,
began offering young people from around the world
opportunities for professional development through in-
ternational internships and volunteer projects, focusing
on leadership development and intercultural commu-
nication. One of the key factors driving the evolution of
exchange programs has been the need to prepare pro-
fessionals capable of working in a global marketplace.
With each decade, the demand for specialists who un-
derstand other cultures, possess foreign language skills
and can adapt to new environments has grown. This
has stimulated the development of programs that pro-
vide students with the opportunity to gain internation-
al experience, work or study abroad, and return home
with new knowledge and skills.

These programs have become a vital tool for im-
proving the quality of education. They have also become
a way to foster international integration, as they allow
students and professionals from different countries to
establish contacts, share knowledge and experiences,
and participate in joint research and cultural projects.
In turn, this has led to the formation of a global network
of professionals, which has significantly impacted the
development of various fields of science, technology,
business, and culture.

Exchange programs such as Erasmus+ (n.d.) and
The DAAD academic exchange programme (n.d.)

Kovtun et al. E

continue to evolve, adapting to the new challenges
and demands of the modern world. They attract an in-
creasing number of students and professionals from
various countries, contributing not only to their per-
sonal development but also to strengthening global
cooperation and peace. Through these programs, stu-
dents have the opportunity to gain international expe-
rience, develop intercultural competencies, and adapt
to the challenges of the 21% century. International ex-
change programs in Ukraine play a significant role in
developing the academic community and enhancing
the quality of education. According to the latest statis-
tics, the number of students participating in exchange
programs has shown a positive trend year-on-year. In
2023, approximately 12,000 Ukrainian students took
part in international programs, a significant increase
compared to previous years. According to the Ministry
of Education and Science of Ukraine (2024), the main
areas of international exchanges are social sciences,
economics, engineering, medical sciences, and natural
sciences. This is due to the high demand for specialists
in these fields both in Ukraine and abroad. For example,
the Erasmus+ program, one of the most developed in
Europe, provides opportunities for student exchanges
between European Union universities and Ukrainian
institutions. In 2023, Ukrainian students participat-
ed in 400 exchanges under this program, primarily in
the fields of social sciences and economics. The DAAD
academic exchange programme (n.d.), which supports
exchanges with German universities, is also popular
among Ukrainian students in the fields of engineering
and natural sciences. Student exchange programs, typi-
cally lasting from one semester to a year, offer students
more than just academic knowledge. They provide an
immersive cultural experience, fostering intercultural
competence and language skills. Returning exchange
students often report increased academic motivation,
improved communication skills, and a broader under-
standing of global issues.

The outcomes of international exchange programs
frequently have a positive impact on student’s academ-
ic and professional pursuits. Upon returning from the
exchange, many students note improvements in their
academic performance and career prospects. This can
be attributed to the new knowledge and skills acquired,
as well as the international connections formed, which
can aid in future employment. According to surveys,
over 70% of students who have participated in interna-
tional exchange programs report a positive impact on
their career prospects and professional development.
Another significant outcome of exchange programs is
the strengthening of international cooperation between
universities. In Ukraine, where international relations
in education are rapidly developing, many universities
are forming partnerships with foreign institutions. This
facilitates not only student exchanges but also joint
research projects, academic conferences, and cultural
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initiatives. However, challenges often accompany inter-
national exchange programmes. One of the primary is-
sues is financing, as funding may be insufficient to cover
all costs associated with tuition, accommodation, and
travel. Administrative barriers can also complicate the
participation process, including visa requirements and
documentation. Nevertheless, international exchange
programs in Ukraine have a significantimpact on educa-
tion, contributing to higher academic standards, the de-
velopment of intercultural competence, and expanding
career opportunities for students. Despite some chal-
lenges, the positive outcomes of these exchanges con-
firm their importance in the modern education system.

The process of participating in international ex-
change programs in the field of vocational education in-
volves several stages, which may vary depending on the
specific program, the organising country, and the par-
ticipating institution. The first step is to search for and
select a suitable exchange program. These programs
may be organised by government organisations, inter-
national organisations, universities, or professional in-
stitutions. Each program has its own requirements for
participants, such as education level, professional expe-
rience, and language proficiency. Potential participants
should familiarise themselves with these requirements
and ensure they meet them. At this stage, they should
also gather the necessary documents, which usually
include a resume, a motivation letter, recommenda-
tions, academic transcripts, or certificates of profes-
sional qualifications. The next step is the application
process. Participants complete an application form, ei-
ther online or on paper, and submit it along with all the
required documents. In some cases, proof of financial
capability or other resources may be required. Some
programs may include an interview stage, where the
candidate must explain their interest in the program,
their expectations, and how the program can contribute
to their professional development. After the application
deadline, program organisers evaluate the submitted
applications based on established criteria. Both aca-

demic and professional achievements, motivation, and
the ability to adapt to a new environment are assessed.
Following the evaluation, candidates are notified of the
results. If a candidate is successful, they will receive
an official invitation to participate in the program. The
next step involves preparing for the exchange, which
includes obtaining a visa, medical insurance, and other
necessary documents. This may also involve language
courses, familiarising oneself with the cultural aspects
of the host country, and thoroughly studying the aca-
demic or professional training program. It is worth not-
ing that some programs are fully or partially funded by
the organisers, while in other cases, participants may
receive grants or scholarships. Upon arrival in the host
country, participants attend orientation sessions where
they are introduced to the program, the institution, lo-
cal customs, and requirements. The main phase of par-
ticipation involves engaging in the academic program,
undergoing internships, or other professional practic-
es. Participants may work on individual or group pro-
jects, attend seminars, trainings, or courses. In addi-
tion to professional training, exchange programs often
include cultural activities that promote intercultural
understanding and integration of participants into the
local environment.

Upon completion of the program, participants often
fill out reports or questionnaires to evaluate their ex-
perience, achievements, and the knowledge and skills
acquired. Participants are awarded certificates or di-
plomas confirming successful completion of the pro-
gram. They return to their home countries or continue
their education or careers, utilising their new knowl-
edge and experience. Frequently, exchange programs
become the starting point for new career opportunities
or shifts in professional direction. Many international
exchange programs maintain connections with their
alumni through dedicated communities. This allows
participants to stay in touch, share experiences, partici-
pate in joint projects, and engage in further professional
activities. These factors have been identified in Table 1.

Table 1. Survey results of program participants six months after the exchange

Survey aspect

Response options

Number of participants

c | f et Full-time employment 55

urrent employment status after completing Part-time employment 86
the program

Studying only 9

Acquisition of new knowledge after Yes, acquired 137
participating in the program No, no change 13

Yes, a significant increase 34

Analysis of salary Yes, a slight increase 35

No increase 81

Analysis of the opening of new career 143
opportunities for participants 7

Very positive 103

Assessment of the overall impact of the Positive 20
program on professional growth Neutral 20
Negative 7
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Table 1. Continued

Survey aspect Response options Number of participants

Yes

120

Change in professional role or field of activity
after participating in the program

No

30

Source: compiled by the authors based on original research

Table 1 clearly indicates that a majority of partici-
pants secured employment following the exchange pro-
gram, with a significant portion in full-time positions,
while others are either part-time employed or contin-
uing their studies. An overwhelming majority of partic-
ipants reported gaining new knowledge through their
involvement in the program. Regarding salary, only a
small portion of respondents experienced a substan-
tial increase, while many reported no change. However,
the majority discovered new career opportunities. The
overall impact of the program was evaluated positively
by most participants, although some indicated a neutral
or negative effect. A significant portion of respondents
changed their professional role or field of activity after

participating in the program, attesting to its influence
on their career development.

The evaluation of student outcomes one year af-
ter participating in the exchange program, presented
in Table 2, is extremely important as it reveals the
long-term impact of the program on their profession-
al and personal development. Such analysis helps to
understand how the acquired knowledge, skills, and
experience influence their career prospects and suc-
cess. The annual results can demonstrate how partic-
ipation in the program contributed to students’ adap-
tation to new professional roles and how effectively
they utilise the acquired knowledge in their subse-
quent activities.

Table 2. Survey results of program participants one year after the exchange

Survey aspect Response options Number of participants

f et Full-time employment 55
Current employment status after completing Part-time employment 93
the program -

Studying only 2

Acquisition of new knowledge after Yes, acquired 140
participating in the program No, no change 10

Yes, a significant increase 55

Analysis of salary Yes, a slight increase 68

No increase 27

Analysis of the opening of new career Yes 146
opportunities for participants No 4

Very positive 103

Assessment of the overall impact of the Positive 25
program on professional growth Neutral 15
Negative 7

Change in professional role or field of activity Yes 145
after participating in the program No 5

Source: compiled by the authors based on original research

A year after completing the exchange program, a
significant majority of participants had secured em-
ployment, although many were in part-time positions,
and only a few were continuing their studies. Almost
all participants reported gaining new knowledge, indi-
cating a substantial educational impact of the program.
Most also noted an improvement in their financial situ-
ation, although for some the salary increase was minor
or non-existent. Virtually all participants found new op-
portunities for career advancement, and the vast ma-
jority changed their professional roles or fields of ac-
tivity. Overall, most participants rated the impact of the
program on their professional development as positive.

One year after completing the exchange program,
the majority of participants in the experimental group
rated their experience positively. Using a Likert scale,
it was found that 70% of participants rated their

satisfaction as “very satisfied”, and an additional 17%
rateditas “satisfied”. Only 10% of participants expressed
a neutral rating, and a mere 3% were dissatisfied. Com-
pared to the control group, where positive ratings were
only 45%, the results demonstrate a significant impact
of international exchange on participant satisfaction
and their professional development. It was also estab-
lished that 85% of participants in the experimental
group noted an increase in their professional compe-
tencies, compared to only 55% in the control group.

A comparative analysis between the experimental
group, which participated in the exchange program,
and the control group, which lacked such experience,
revealed significant differences in employment rates
one year after program completion. In the experimental
group, a majority of participants secured employment,
with a substantial portion achieving full-time positions.
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In the control group, where participants did not partic-
ipate in the exchange program, employment rates were
lower, and fewer individuals secured full-time employ-
ment. Participants who underwent the exchange pro-
gram were more likely to report improvements in their
careers and changes in their professional roles, indicat-
ing the positive impact of international experience on
their professional prospects.

Participating in international exchange programs
is a crucial milestone in professional and personal de-
velopment. Such programs offer opportunities not only
to broaden one’s knowledge but also to significantly
influence participants’ career achievements upon com-
pletion. The conducted research, aimed at studying the
impact of program participation on employment sta-
tus in the labour market six months and one year after
completion, revealed several positive outcomes. Specif-
ically, the primary employment categories include: full-
time employment, part-time employment, unemploy-
ment, and further education. Full-time employment is a
significant indicator of career success. According to the
research results, six months after program completion,
a majority of participants (approximately 65%) were
able to secure full-time employment. This suggests
that the knowledge, skills, and experience gained dur-
ing program participation significantly enhanced their
competitiveness in the labour market.

One year after the program’s conclusion, this fig-
ure increased to 75%, demonstrating the program’s
long-term positive impact on participants’ professional
growth. This could be attributed to participants con-
tinuing to apply the knowledge gained during the pro-
gram, which over time enabled them to secure more
advantageous positions in the job market. Part-time
employment also offers advantages, such as the ability
to combine work with other activities like further ed-
ucation or developing personal projects. The research
showed that six months after program completion, ap-
proximately 20% of participants opted for part-time
employment. However, after a year, this figure de-
creased to 15%, which may indicate participants’ desire
to transition to full-time employment or their acquisi-
tion of more favourable job offers in the labour market.

The decrease in part-time employment may also
indicate that program participants are gradually inte-
grating into the job market, securing more stable and
promising positions. This could also be attributed to
the experience and skills gained during the program,
enabling them to find work that better aligns with their
professional ambitions and expectations. The decrease
in unemployment rates among program participants
is a significant indicator of the program’s success. Six
months after program completion, the unemployment
rate among participants was 10%. This figure can be
considered relatively low, considering that some partic-
ipants may still be in the process of searching for suit-
able employment or changing their career paths. One

year after program completion, the unemployment rate
decreased to 5%. This suggests that most participants
were able to find employment or had determined their
future professional direction. Such dynamics confirm
the positive impact of the program on participants’ abil-
ity to adapt to the job market and find work that aligns
with their professional goals.

Further education remains a significant aspect for
those seeking to enhance their qualifications or change
their professional direction. According to the research,
six months after program completion, approximately
5% of participants decided to pursue further studies.
This figure remained stable after a year, indicating that
some program participants recognised the need for ad-
ditional knowledge and skills to achieve their career
goals. The pursuit of further education can be attrib-
uted to various factors, such as the desire to upgrade
qualifications, change professional fields, or prepare
for more ambitious career challenges. Participation in
the exchange program may have served as a stimulus
for such participants to continue their education, open-
ing up new perspectives and opportunities.

The criteria for assessing the effectiveness of in-
ternational exchange programmes in vocational ed-
ucation are essential tools for evaluating their value
and impact on the development of students and young
professionals. In the context of globalisation and the
growing interdependence of labour markets, such pro-
grammes have become a key component in the prepa-
ration of highly qualified specialists. To determine their
effectiveness, several key criteria should be considered,
taking into account both academic and professional as-
pects of participants’ development. The first of these
is the development of professional competencies. An
effective exchange programme should facilitate the ac-
quisition of new knowledge and skills relevant to the
participants’ professional fields. This may include prac-
tical skills gained during internships in foreign compa-
nies or new theoretical knowledge obtained through
academic courses abroad. Participants should be able
to apply these competencies in practice upon return-
ing home, which enhances their competitiveness in the
labour market. Another important criterion is the en-
hancement of intercultural competence. International
experience provides students and professionals with
the opportunity to familiarise themselves with other
cultures. An effective exchange programme should ena-
ble participants to deepen their understanding of other
cultures, learn to interact with representatives of differ-
ent nationalities and religions, which is a vital aspect of
successful professional activity in international teams.

Participants in exchange programs often work and
study in environments where a foreign language is
used, which contributes to improving their proficien-
cy in that language. This is particularly important for
professions where knowledge of a foreign language is
essential for a successful career. An exchange program

Professional Education: Methodology, Theory and Technologies, 2024, Vol. 10, No. 2



is considered effective if, upon completion, participants
demonstrate significant improvement in their language
skills. It is important to assess how participation in an
exchange program affects the employment prospects of
graduates. Effective exchange programs should provide
participants with the opportunity to gain international
experience, which often becomes a competitive advan-
tage in the job market. Graduates who have participat-
ed in such programs usually have a better chance of
finding employment in international companies or in
positions that require knowledge of foreign languages
and an understanding of other cultures.

International experience contributes to the devel-
opment of personal qualities such as independence,
responsibility, adaptability, and self-confidence. Partic-
ipants in exchange programs often face new challenges
that force them to step out of their comfort zone, which
positively impacts their personal development. The
effectiveness of a program can be measured by how
prepared participants become to solve complex prob-
lems and adapt to new conditions upon their return.
An important aspect of participating in international
programs is the opportunity to create a network of pro-
fessional contacts, which can be beneficial for future
careers. Effective exchange programs facilitate the de-
velopment of these connections, allowing participants
to collaborate with colleagues from other countries and
exchange experiences and knowledge. It is essential to
consider the feedback and experiences of the partici-
pants themselves, as their perspective is a key indicator
of the program’s success. If a majority of participants
are satisfied with their experience, it suggests that the
program is effective. Assessing satisfaction can include
aspects such as the quality of instruction, support from
organisers, living conditions, and the overall impact of
the program on their development. The aforementioned
criteria for effectiveness allow for a comprehensive
evaluation of international exchange programs in voca-
tional education, aiding in their improvement and en-
hancing the quality of training for future professionals.

® Discussion

The research findings have shown that global exchange
programs in the professional training of future special-
ists are aimed at enhancing qualifications, developing
competencies, and adapting to the demands of the in-
ternational labour market. However, the question of
the effectiveness of such programs continues to garner
interest among researchers and practitioners, such as
0. Dulun & J.F. Lane (2023), S. Sukadiono (2024), and
S. Liu (2024), as determining the impact of such ex-
changes on participants’ professional development is
not always straightforward. The research results in-
dicated several advantages of exchange programs in
vocational education. These include the development
of intercultural competence, improvement of profes-
sional skills, expansion of professional networks, and
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increased competitiveness in the labour market. This
view aligns with the findings of A. Enkhtur et al. (2024),
who emphasised that active students demonstrate sig-
nificantly higher levels of intercultural awareness and
adaptability compared to those who remained at home.
Researchers also established that participants in inter-
national exchange programs in vocational education
adapt much better to new cultural environments and
professional requirements.

It has been found that international exchange pro-
grammes provide vocational education recipients with
the opportunity to acquire new technologies, meth-
odologies, and approaches that may not be available
in their national institutions. This also enhances their
competitiveness in the global labour market. Research
by G. Zhou et al. (2022) confirmed that participants in
exchange programmes demonstrate a higher level of
professional knowledge and skills, which helps them
successfully integrate into international work envi-
ronments. Similar results were obtained in this study,
where it was found that vocational education recipi-
ents who participated in international exchange pro-
grammes reported significant improvements in their
professional training and their ability to work in an in-
ternational context.

Despite their numerous benefits, international
exchange programs also face certain challenges and
limitations. One of the primary challenges is cultur-
al barriers, which can create difficulties for exchange
participants. Research by E. Wright & B. Mulvey (2022)
demonstrated that students often struggle to adapt to
new cultural norms and customs, which can impact their
ability to learn effectively and interact with peers from
other countries. These findings align with the results of
this study, where cultural shock was also identified as
a major challenge faced by international exchange par-
ticipants. Another significant challenge is the language
barrier. Researchers J. Kahn & S. Pardanani (2024), as
well as M. Maisyaroh et al. (2024), noted that insuffi-
cient proficiency in the language of the host country can
significantly reduce the effectiveness of learning and
communication. ].G. Vargas-Hernandez et al. (2024)
also found that students with insufficient language
proficiency often felt isolated and struggled to commu-
nicate with their peers, negatively impacting their suc-
cess in the exchange program. This was corroborated
in the current study, where participants noted that the
language barrier was one of the biggest challenges dur-
ing their stay abroad. Research results indicated that
another significant challenge was the financial aspect.
H. Li et al. (2022) found that the costs associated with
participating in international exchange programs can
be a serious barrier for many students, especially those
from low-income countries. It was discovered that fi-
nancial difficulties were one of the primary reasons
why students might decline to participate in exchange
programs or shorten the duration of their stay abroad.
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When comparing the results of various studies, it
becomes evident that most conclusions regarding the
effectiveness of international exchange programs align.
Certain discrepancies warrant further investigation.
C.A. Walsh et al. (2023) research indicated that while
intercultural competence and professional skills are
significant outcomes of exchange programs, they may
not always translate into substantial career advance-
ments. This study highlighted that exchange partici-
pants may not always experience the expected career
growth, particularly if their experiences do not align
with the specific demands of employers in their home
country. Nevertheless, the findings of this research sug-
gest that for participants who already possess a certain
level of professional preparation and understanding of
the international context, international exchange pro-
grams can serve as a crucial catalyst for career growth.
Participants reported that through exchange, they were
able to broaden their professional horizons, leading to
significant career achievements upon their return. This
aligns with the conclusions of research conducted by
L. Macpherson & M. Collins (2017), which emphasised
the importance of participants’ initial preparation to
ensure the maximum effectiveness of their internation-
al experience.

Another area where research findings diverge is the
impact of exchange programs on personal development.
Z.Wangetal.(2024) found that participants in exchange
programs typically reported significant increases in
self-confidence, improved communication skills, and
the development of leadership qualities. Participants
in this study also noted similar changes, particularly in
the context of adapting to new cultural environments
and working in multicultural teams. However, some
other studies, such as A.C. Campbell & R. Basi (2022)
and D.A. Morgan (2023), have questioned the long-
term effects of such personal development, suggesting
that positive changes may be temporary and dissipate
upon return home. These discrepancies can be attribut-
ed to differences in research methodologies and sam-
ple selection. For instance, studies by A. Colombelli et
al.(2022)andZ.Wangetal.(2024) focused onlong-term
exchange programs lasting six months to a year, while
D.A. Morgan'’s (2023) study encompassed shorter-term
programs of up to three months. Given this, it can be
inferred that the duration of the program has a signifi-
cant impact on the depth and sustainability of person-
al changes, a finding also supported by this research.

Evaluating the effectiveness of international ex-
change programs in vocational education remains a
complex endeavour due to the multitude of subjective
factors involved. A key challenge in assessment lies in
the fact that the outcomes of exchange can vary signif-
icantly among participants, depending on their initial
expectations, level of preparation, cultural background,
and personal characteristics. 0.D. Basu et al. (2024)
emphasised that the evaluation of exchange program

effectiveness should consider the individual develop-
ment trajectories of participants, as well as the con-
text in which they are situated before, during, and af-
ter the program. Furthermore, it is important to note
that many studies, including A.B.O. Chavez (2023) and
N.R.A. Alsalhi et al. (2024), have employed diverse
methodologies to assess the effectiveness of exchange
programs, which can lead to discrepancies in findings.
For instance, some researchers, such as M. Chiang &
P. Chen (2022), focused on quantitative indicators like
employment rates and career achievements post-pro-
gram, while others, like S. Aubrey & A. Tsang (2022),
and C.R. Breatnach et al. (2024), paid greater attention
to qualitative aspects such as personal development,
satisfaction with program participation, and intercul-
tural awareness. In the present study, a combination of
quantitative and qualitative methods was utilised to ob-
tain a more comprehensive picture of the effectiveness
of international exchange programs. Based on an anal-
ysis of research findings and a comparison with the re-
sults of this study, it can be concluded that international
exchange programs in vocational education hold signif-
icant potential for developing participants’ professional
skills, intercultural competence, and personal growth.
However, the effectiveness of such programs is contin-
gent upon a multitude of factors, including participants’
preparedness, program duration, cultural context, and
evaluation methodology. It is crucial to consider these
aspects when designing and implementing internation-
al exchange programs to ensure maximum positive im-
pact on participants’ professional development.

® Conclusions

International exchange programs in vocational edu-
cation have become a valuable tool for enhancing the
qualifications of students and young professionals. Ex-
change programs are significantly more accessible and
diverse, encompassing not only academic exchange but
also internships, volunteer projects, teaching, and even
sporting and cultural events. Exchange programs have
a substantial impact on the professional development
of future specialists in various fields. An analysis of the
impact of these programs has shown that they signif-
icantly contribute to the development of professional
competencies, expanding career opportunities, and im-
proving participants’ employment prospects. A crucial
aspect of the effectiveness of such programs is the op-
portunity for students to acquire new knowledge and
skills in an international context, thereby enhancing
their competitiveness in the global job market. A study
conducted six months and one year after the comple-
tion of exchange programs revealed significant advan-
tages for those who participated. Participants in the
experimental group, who had taken part in an exchange
program, demonstrated a higher level of employment
compared to the control group who did not have
such experience. The majority of participants in the
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experimental group secured full-time or part-time em-
ployment, indicating a positive impact of international
experience on their career prospects.

Exchange programs significantly influenced partic-
ipants’ professional development. Most of them noted
that they acquired new knowledge and skills that were
directly applied in their subsequent work. This sug-
gests that international experience helps to broaden
one’s professional horizons and prepare specialists for
work in a globalised market. It is also important that
participants in exchange programs indicate an increase
in intercultural competence, an essential component
of successful professional activity in international or-
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did not participate in exchange programs, demonstrat-
ed a lower level of employment and fewer opportuni-
ties for professional development. This underscores
the importance of international exchange programs as
an effective tool for enhancing the qualifications and
development of young professionals. Future research
avenues include expanding the sample size and con-
ducting a more detailed analysis of the long-term im-
pact of exchange programs on career development.
It is important to examine how different types of ex-
change programs affect various professional fields and
to investigate the role of exchange programs in shaping
global professional networks.

ganisations and companies. A comparative analysis
revealed that participants in exchange programs have
better job prospects, more opportunities for career ad-
vancement, and often change their professional role or
field after participating in such programs. The results
of the study also showed that the control group, which
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B AHoTauif. MeTolo fgocii/pkeHHs Oy/a OLiHKAa BIUIMBY MIDKXHapOJHHX HporpaM OOMiHy Ha HiZiIrOTOBKY
MaMbyTHiX ¢axiBiiB. MeToos10TisA BKJIIOYAJa aHa/i3 JaHUX 3 ONUTYBaHb | iHTEPB'I0 3 yYaCHUKAMHU MpoOTrpaM
00MiHy, sIKe /1a/10 3MOTY NOPiBHSATH pe3yJIbTaTH J10 Ta Iic/1s TPOXO/KeHHs MporpaMu. BaX/IMBUM aclieKTOM CTaJIo
Te, L0 CTYAEHTHU 3MOIVIM BU3SHAYUTH piBeHb 33/,0BOJIEHOCTI yMOBaMU Ta J0CBi0M, OTPMMaHUM IIiJ| 4ac y4acTi y
nporpami. PeaysnbTaTy nokasasy, 10 y4acTb y Mi>KHapoOJAHUX NIporpaMax 3Ha4yHo MiJiBUILYE piBeHb podeciiHux
KOMIIETEHIiM | pO3LIMPIOE MOXKJIMUBOCTI AJI NpaleBaaliTyBaHHA. JloCai)KeHHA BHUABUIIO, 1[0 TaKi MporpaMu
COPUSAIOTb PO3BUTKY MDKKYJIBTYPHOI KOMYHiKallil i po31IMpeHH!0 CBITOIVIAAY YYaCHHUKIB, 1110 0CO6JIMBO BaXK/JIMBO B
yMoBax ryo6asisarliii. Bysio BCTaHOBJ/IEHO TAaKOX MEBHI TPYAHOII, 30KpeMa, OB’ I3aHi 3 a/laNTaIli€0 yYaCHHUKIB 10
HOBHX YMOB HaBYaHHS Ta pO6OTH 32 KOPAOHOM. Y Z0C/IiIPKeHHI MiATBEPKEHO, 10 MIXKHAPOHI MporpaMu 06MiHy
€ epeKTUBHUM IHCTPYyMEHTOM MiJBUILEHHS AKOCTi npodeciiiHoi 0CBITH 1 pO3BUTKY I7106aJbHUX KOMIIETEHILIH,
NpoTe BHUMAaralTb BJOCKOHAJeHHA MiJTPUMKM Y4YacHUKIB y mporeci ajanTanii. BucBiTiieHO BaK/IMBICTb
MiITPUMKH 3 60Ky HaBYaJbHUX 3aKJIaAiB i po60TOAABIIIB, 1110 JONTOMAara€ y4aCHUKaM MaKCUMaJIbHO e(peKTHUBHO
BUKOPHUCTOBYBAaTH OTPHMMaHI 3HaHHA Ta HAaBUYKHU MiC/Is NNOBEpHEHHA. BaX/MBHUM acleKTOM CTajJlo BUBYEHHS
BIVIMBY KyJIbTYPHHUX Bi[]MiHHOCTe} Ha HaBYaJIbHUH npolec i npodeciiiHy AisJIbHICTB, 1110 J03BOJIMJIO BUSHAYUTH
KJIFoUoBi ¢akTopu ycmimHoi aganTarii. [[pono3unii mog0 BAOCKOHA/NIEHHS MPOrpaM BKJIKYAIOTh MiIBUIEHHS
piBHSA Mi/IFOTOBKHU YYaCHUKIB JI0 y4acTi y mporpaMax, a Tako 3ab6e3nedeHHs 6i/1bIl TPUBaIoi NiITPUMKHU Mic/s
3aBepIleHHsI 00MiHy. Pe3ysibTaTu JjOC/IiPKEHHS BKa3aJd Ha 3HAYHUH NMOTeHIiaJl M>KHAapOJHUX NTporpaM o6MiHy
Ji1s po¢deciiHOr0 PO3BUTKY

B KniouyoBi cnoBa: MDKKYJbTypHa CHiBOpals; HaBYaJbHHUM MpolLlec; CTpaTeris HaBYaHHS; MiJBUIIEHHS
kBasidikanii; po3BuTOK dpaxiBLiB; MOKJINBOCTI Ta pUBUKU
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